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Aligning WSA-EC to
Gongshang Primary
School’s Vision




Gongshang Primary School

o To provide a safe and happy
Mission environment for our pupils to strive
towards excellence

A healthy, confident, gracious and morally
Vision upright pupil with a passion for learning
and love for Singapore
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Infusing Subject
Literacy Support




Whole School Approach

Resource
development

Co-design of ~ WSA-
Curriculum EC

Reinforcement
of learning




Gongshang’s
WSA-EC
3-year Journey
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Y2 (2016)

Y1 (2015)
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WSA-EC

Heightening Staff Awareness in

Effective Communication
(HSA in EC)

Building Staff Capacity



Effective Communication

Vygotsky (1934) advocated that knowledge is co-
constructed and emphasized the importance of
communication, language and culture in giving meaning

and personal significance to learning.

Thus the social constructivist approach proposes that:
eCommunication is a pre-requisite to learning

eKnowledge and concepts are determined by and
conveyed in the language used

e|deas and beliefs are influenced by culture and context




Building Staff Capacity

Workshop on Effective Questioning
Lesson Planning and Reflections

Peer Observations

Opening Up Talk for Learning in the Subject

Classrooms




Staff Workshop on
‘Asking Good Questions’




Workshop on ‘Asking Good Questions’

Samples of Questions by Teachers
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Lesson Planning
&
Reflections




Sample Lesson Plans

Upper Primary EL

What functional language did they need?

Pupils need to know which is the main clause
and the subordinate clause in the given
examples. They needed to be able to explain
that the relative clause (non-defining)
contains more information about that subject

Language Awareness in the Subject Classroom (Primary)
Language Support for a/an English, Math or Science Task

that could be left out of the sentence
without affecting the main message and that
is enclosed by commas.

Topic: Complex Sentences

1. What were the content vocabulary items?

- Relative Pronouns (who, which, where, that when, whosze)
- Relative Clauses (clauses beginning with relative pronouns)

- aou-defininz / defining clause
- copupaund [ complex sentence

. Were these taught in just one form? (eg verb form, noun form)

- Yes

3. What language skills (reading / writing) did leamers use?
- reading

- combining two sentences into one

- speaking

What functional language did they need?

Pupils needed to know which is the main clause and the subordinate clanse i the given
examples. They needed to be able to explain that the relative clause (non-defining) contains
more information about the subject that could be left out of the sentence without affecting the
main message and that it is enclosed by commas.

5. What scaffolding was provided in the lesson?

Teacher used several examples to get pupils to illicit the main clause and the subordinate
clause in the examples used. Pupils had oral practice using the examples put on PowerPoint
slides. For group work, pupils attempted to join the two sentences given into one using the
given relative pronouns. Pupils worked on 8 examples and wrote their answers on fh@ir little

white hoards Their answers were sthared with the rest of the class



[

. Were these taught m just one form? (eg verb form, noun form)

Sample Lesson Plans

* Comparative form
e.g The snake 1s longer than the caterpillar.

Lower Primary MA The giraffe i the tallstanmal.

e Adjectival form
e.g. The rope 15 long.

Bala 15 short.

Language Awareness in the Subject Classroom (Primary)
Language Support for a Mathematics Task

3. What language skills (reading / writing) did learners use?
1. What were the content vocabulary items? ¢ Listening e.g. Listemng to the teacher and listening to one another
o tall ¢ Reading e g Reading the Math vocabulary words and sentences
* taller e Writing e.g. Practice using the worksheet
. : ¢ Speaking e.g. Pupils answering the teacher’s questions -
4. What functional language did they
need ? 4. |What functional language did they need?

o of egThe length of the ribbon 18 10 units.

e as __as eg The blue ribbon 13 as long as the green ribbon.
. What scaffolding was provided i the lesson?

. . ¢ (C-P-A (Concrete -> Pictorial -> Abstract)

as...as e.g. The blue ribbon is as long as o Flash cards

th e gre en ri b b on. . Use of mamp@atn‘es (Com.:rete exa@ples) e.g. straws, ruler, nbbon, string
¢ Pictorial e g pictures of objects of different lengths

» Abstract e.g. explanation/demonstration by the teacher

of e.g. The length of the ribbon is 10

Lh

units.

o umit's

= as long as
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Gongshang Primary School

Sa m p I e Le Sso n P I a n S Whole School Approach — Effective Communication (WSA-EC)

2 April 2014

P3 SCie nce Language Awareness in the Subject Clazsroom (Primary)
Language Support for a/an Englizsh, Math or Science Tazsk

Subject: Science Level: P3

What functional language did they use?

Topic: Interaction: Magnets; Lesson 1.1

Being able to use the Scientific vocabulary to

. What were the content vocabulary items?
Magnets
Iron

fluently express their thoughts coherently

Stesl
Attract
Repel
Magnefic

through verbal explanation and written form.

* Magnet / attract / magnetic materials e.g.

Mon-magnetic

Magnets attract only magnetic materials OR

Magnetic materials are attracted to magnets. 4. What fanctions! Ianguage did they need?

° Magnets / repel / attract e.g Magnets can Being able to use the Scientific vocabulary to fluently express their thoughts coherently
through werbal explanation & written form.
r€.‘p6| or attract one anOther or L|ke pOIeS # Magnet / attract / magnetic materials e.g. Magnets attract only magnetic materials
or Cnby magnetic materials are attractad to magnets

repel While unlike poles attract. ¢ Magnets / repel ! attract e.qg. Magnets can repel or attract one another or Like

poles repel while unlike poles atiract
AWA-Y-T T2 3 h A




Sample Lesson Plans

Physical Education

Language Awareness in the Subject Classroom (Primay

|Subject: Physical Health Edug

4. What functional language did they

need?

*** Verbs — Throw, step, rotate, extend,
catch, reach, give, bend

*»* Adjectival words/phrases — opposite
foot, high, low, hard, controlled,

soft/light

AT T SRS CalbITlE f 1 1 L Ie2ITICTS LESE

4. What functional language did they need?
v Verbs - Throw: Step, rotate, extend (follow through)
- Catch: Reach, give, bend,
v Adjectival words/phrase- Opposite foot, high, low, hard, controlled, softlight

"”“v ¥ Listening skills — listening to the instructions and feedback during the practice
05/10/2017

5. What scaffolding was provided 1n the lesson?
¥ Pair exploratory actrvities: Pupils to explore the different ways of throwing the
object to partners.

v Use familiar and concrete example: Use the example of a rambow to illustrate what
1s meant by a lob pass for the overhand throw for pupils to visualise the
trajectory/flight of the object. Use the example of a sponge to illustrate what 13
meant by “give™ to absorb the force/impact of object when catching it

v Visual aids/props: Show a picture of a rambow so that the pupils can visualise the
intended trajectory/ flight of the object. Show a sponge and get pupils to see how
the sponge can absorb the force/mpact of an tem dropped on it

v Teacher's Demonstration: Teacher to demonstrate the overhand throw and catch
and talk/explain concurrently

¥ Pupils’ Demonstration and Practice: Select pupils to demonstrate and have pupils to
practise the overhand throws and catch with partners

© Gongshang Primary School 2017 19



Sa m p I e Le SSO n P I a n S Language Awareness in the Subject Classroom (Primary)

- Language Support for a Music Lesson for Primary 4
Music

1 Subject: Music Level: 4

1. What were the content vocabulary
items?
Vocabulary : Cello, piano, saxophone,
French horn, flute, trumpet, violin,
woodwind, brass, string, percussion

Topic: The Orchestral Instruments

1. What were the content vocabulary ttems?

Vocabulary: cello, piano, saxophone, french horn, snare drum, flute, trumpet,
violin, woodwind, brass, string, percussion

Before explicitly introducing the items,
they were shown the pictures and video of
the instruments so that they can see/hear

the tone of the instruments and Before explicitly introducing the ttems, they were shown the picture and video of

2. Were these taught i just one form? (eg verb form, noun form)
Yes since the terms are all nouns i form.

understand how the instruments are the mstruments so that they can see/hear the tone of the nstruments and
played. After which the four families in the understand how the nstruments are played. After which the four families m the

orchestra are introduced. orchestra are introduced.

ALVAIAYPIANIY,




Sample
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Reflections

GONGSHANG PRIMARY SCHOOL (WEEKLY PLAN)

| | Year : 2014

My Reflections on Student and Teacher Outcomes

(Recommended frequency: At least once a lfortnight; |l.e. 5 per term or 20 per year)

[

[
CONFIDENT PERSON SELF-DIRECTED LEARNER CONCERNED CITIZEN ACTIVE CONTRIBUTOR
|

My refiection on WSA-EC shanng on Wednesday
[ find the session very meaningful because effective communication is something which everyone of us is using every day yet many of us would not
nave thought of it as an area which we need to reflect and improve on. I guess this could be because sometimes we thought that as teachers, we would
have known what effective communication is since communication Is what we use every day and that it comes so naturally to us.

=3 |
What was brought to my attention was the word "effective’. It was good that during the sharing, we leamt that effective communication is all able-bDeing
clear, precise, concise, accurate, directional and grammatically accurate. It got me thinking about the way [ communicate with my classes. Instead of

thinking that it is the pupils who are unable to understand what [ say, 1 ought to ask myself if my instructions were clear enough.

.5 What was brought to my attention was the word ‘effective’. It was good ' -,
clas: n excuding it

. |'"= that during the sharing, we learnt that effective communication is all

> about being clear, precise, concise, accurate, directional and “and by
" grammatically accurate. It got me thinking about the way | communicate
e With my classes. gh crating
=\ Instead of thinking that it is the pupils who are unable to understand HENST

what | say, | ought to ask myself if my instructions were clear enough. oaekire

- &
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Peer

~w”  Coaching




Literature Review on Peer Coaching

Jan Robertson (2005) defined peer coaching as:
...a special, sometimes reciprocal, relationship between (at
least) two people who work together to set professional

goals and achieve them. The term depicts a learning

relationship, where the participants are open to new

learning [and] engage together as professionals equally

committed to facilitating each other’s leadership learning

development and well-being...Dialogue is the essence of
, ~ coaching and the concurrent improvement of practice.




P3 LP EL lesson ‘Writing

) 4 [ Tie
A Procedural Text . ' The teacher was also

| phrased questions
clearly
provided
opportunities for
pupils to respond
e T | followed up pupils
e T responses
appropriately

4




Opening Up Talk
for Learning




Opening Up Talk for Learning in Subject

Classroom

Samples of
Transcripts &

Reflections



Rationales of using transcripts

* To reveal patterns and trends useful in future planning and
teaching.

* Provides a window into student’s learning and support the
teacher to see the effect of instructions on the students

* A self-awareness for teachers to reflect upon their talk
moves in their subject classroom.

* To heighten one’s reflection of effective questioning
techniques.




Transcript &

Reflection Sample

Okay...is called the denominator and the ugpér pavrt—i;called the numerator. 1
Okay. Yes, Azizah. All right...next. The next thing we learn about is: How do | k StiOﬂS to E||C|t
we add fractions? For example, 1 out of 9 plus 7 out of 9. How do we add d> ed que ,
| | thefractions?..Yes - different responses e.g. ‘Is
S4 XXX
e — e - there another way of
T You add the numerator. Why is it you ‘do not add the denominator? /
S5 Because XXX Saying ’
Bl -4 ondoc kA — )
] Raise your hand...Yes, Sean? //
S5 Because the denominator is the whole
; § Because the denominator is the whole...What does the denominator

show?...It is actually what? (pause) Is there another way of saing instead of

A o Reflect;
5 tion
Reflections S

Overall, | feel that it was a good lesson in which | was patient in eliciting responses
from my students to clarify concept of what a ‘denominator’ is, which was important
for the lesson to progress to the concept of addition and subtraction of fractions. In
(&) retrospective, | could have written the question/responses on the whiteboard to

W | facilitate better interaction and engagement among the students.




WSA-EC

Heightening Pupil Awareness in
Effective Communication

(HPA in EC)

Developing Students’ Communication Skills



Developing Students’ Communication
Skills

* Focus on Vocabulary

* Word Splash

* Journaling



3-Tiered Approach to Teaching Vocabulary
(Educators : Beck & McKeown , 1985)




Marzano’s Six-Step Process

Marzano (2004) recommends a six-step

process to the teaching of vocabulary, based
on research and theory on direct instruction
to enhance students’ ability to understand
and acquire vocabulary knowledge.




Marzano’s Six-Step Process

 Step 1: Teacher gives an explanation, description, or example of the word.

 Step 2: Teacher asks students to give an explanation, description, or example
of the word in his/her own words.

*|Step 3: Students draw a symbol, picture, or locate a graphic to represent the
word.

e Step 4: Teacher provides students opportunity to learn the new vocabulary in
greater depth - past form of the verb, give the antonym of the word, adding
prefix or suffix to the word, additional meanings to the word.

 Step 5: Students discuss the meaning of the new word with other learners.

 Step 6: Teacher to use games to provide reinforcement of the new word. eg
- Bingo




Name

)

V" 05/10/2017

© Gongshang Primary School 2017

a flat area behind a house
1) baCkyard 7) franti worried or frightened —
2 antic 3
l about a situation / @ 2 —
{ ;
(=<
< >/
By S L
> ‘ v%’ d @;
insects with round, hard backs ~ ' i short high sounds made by birds . =249 @
2) beetles y oA R 8) chirp \l '7_‘1:][':1;}71—;
v. ! T 11 1 1=
I3 x]'_t.
L
3) humongous huge A 9) digger a large machine that Q -, f,./"\,)b 1 \
7 Yoy
/q digs and moves earth /1/! » i N
- | 5.9 P
: . ;‘\,;_ a tool for digging that has a long handle /\'
4) munching to eat noisily o m 10) spade 4
S (e and a broad metal blade you i/{
.
push into the ground 4
i extremely good especially in a & \ C) 2 11) - a short irregular line in s
5) amazing surprising and unexpected way =y squiggle
/ writing or drawing
6) burgers a flat round piece of meat which is 1/(::—3 2 — - % I ne P17
N placed between a round bun ,g_‘ (:l 12) crickets small brown jumping insects that J ) _,\}::/ \\ y
= T > = makes noise by rubbing its wings N \ £ {/’ \
Pt N ]
/3 together Sl W
& e v




Word Splash
for
EL, MA, SC




Rationales for using Word Splash

Students examine the words displayed, construct
meaning and make connections from the terms

about the topic
To determine prior knowledge of the students

To summarise the concepts learnt for the lesson




Word Splash

English Word Chart

[

=
e I =




=
\ Ime of symmetry symmeiry

area

| = ) i m upward line

S unshaded =3 shaded

» — ek | owre B cfememe
g | breadth & ! —




Word Splash

Science Word Chart

B transparent
Translucent

light




Journaling

@
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Rationales of Journaling

by Amanda Morin, educator (2012)

* Enhances reflection

Write (¢ Rkt

* Facilitates critical thoughts

CCCCC

Wh£2 @ gspe o

CEERER T WNE

|



Write It Right

* Incorporated into different subjects.

* Students journal their individual thinking
processes and record their group discussions of
learning in the book; thus making their thought
processes visible. :

what they have learnt. Hence, improving &%
their written communication.







Samples from P1 & P2

Parts of Speech
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Samples from P1 & P2
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Samples from P3 & P4 \%
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Samples from P3 & P4

Mind Mapping

ded a .
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Samples from P5 & P6




Samples from P5 & P6

o ow, R
l. edgy— +enSe , NervouS | or jsciabie .

my.deslc 5 T un. 'eMember... that..memarable...time.:...) %E G% ;; 1
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Samples from P1

Length

My insect is ®. _~finking cubes i
My friend’s insect is i

3
My insectis _| )(. 4 ¥

_‘%/ A
My frignd’s insectis _ = hr‘ ( T

33[9 ! ]() < insectisthe SO (3

L —

\\

HGNg CuDes ¢

p—_ =

Math Journal

—

Some key words reisied 1o engh

short shoner shonest

soflicr e

=

My insect is ~__linking cubes tall.
My friend’s insect is %4l linking cubes tall.

My insectis __ |
My friend’s insect is / ‘
" ’s insect is the NS
X3
'>7/t+

I Some key words related to length:

short shorter shortest
long longer longest
tall taller tallest




OUR MATHEMATICS o
Sample from P1 MATICS JOURNAL

Cormers and Sldes

"~ Math Journal | Date: £ My 2]

Name | Number |Number Some
of of examples
corners | sides

A |

et A b )
Number | Number Some

of of examples
_| corners | sides

4 | g

= 2t %

;s
0 Bl
it
)

Teacher’s Feedback:

Awesomme wevk aone - J)"y’” 4‘7“' neas 700 . & Teacher’s Feedback:

g Cool ex eS you iavl' Jou ma7 wand 7o draw arrow® Qf(
+p chow whicCh/ /oarir ;oq are s/lawizzj The sﬁafc- .




Samples from P4
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The figure below is made up of 3 identical squares, A, B and
Juare B 1 placed on top of Squares A and C.
perimeter of the figure is 128 cm.

A 8

werlapping parts. Are

a) Find the length of one side of the squares.

b) Find the area of the figure.




iPhone Summary

Today, | learnt that 41y







Pupils have to write sentences using the
scientific terms from the flashcards correctly

and make their learning visible by writing these sentences in their
Write It Right journal.

attract [ unike poles
repel [l North pole Jll South pole
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P3 Lesson on Magnets [ gl




Flash it, Write it!

Level 1

P5 Lesson on
Electrical Systems




P5 Lesson on
Electrical Systems

\

—
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Let’s Find Out!

Investigative Activity
Pupils to investigate a certain
phenomenon/concepts and communicate their

observations and record the results/observations

in the Write It Right.

©
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Let’s Find Out!

Investigating the

poles of the magnet |’

Making thinking and learning visible



Drawing/Illustrations of concepts

Pupils can illustrate the science concepts using scientific
terms. This activity can help to assess pupils’ conceptual
understanding of the topic.

(individual/paired work)




Let’s Draw!

,.-r’ e P

Prlmary6/ POU,UT!ON S\

~) ) B |
Manslmpact on Pep. ‘-- -.}
The Environment g py——— 4

1\ — A'An"‘)']‘ W '*hc’ x{)" J\}t&

"> Plant e des beaauee O prewents

Making thinking and learning visible
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Making thinking and learning visible

Primary 6

@ - Wam.hs - . /
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Pupils to link the flashcards to construct answers based on
the process skills questions using the scientific terms.




Flowcharti!

Primary 3
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Flowchart! Making thinking and learning visible
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Pupils to read newspaper article or any article and they are
to reflect or give comments on the article. They may also ask
questions to clarify with one another.




Gongshang Primary School
Have You Heard About It ?

YT N4 Primary 6 N .

070315

Loo and behold' -
Urme—powered llghts

LON‘DON — Bnt_xsh smenu.sts have \mveued a tcn.let
that unlocks energy stored within urine to generate
electricity; which they hope could be used t.o Light

1. Describe your feelings when you first read the article. Explain why you felt that way.
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WSA-EC

Heightening Awareness In Effective
Communication

(HA in EC)

Sustaining Communication Channels



Sustaining Communication Channels

Public Speaking for Student Leaders
Continued Focus on Vocabulary
Word Splash

Journaling




Public Speaking Programme

COMMUNICATION SKILLS SERIES

SpeakEzy — Oral Communication Course

e Effective Presenters

e | am an Orator

No. | Lesson Title Brief Description of Lesson
1 Infroduction Skills involved in communication
Can|be How to Empower my Voice
heard? P y
Canlbe . .
understood? How to Develop Good Articulation
L an How to Hold the Audience’s Aftention
expressive?
For P3 & P4 Student Leaders
2 Infroduction to Different methods of Presentations

Presentation

The PRES Plan

Fast Forward Way to Put a Point Across

PCFAT Speaking from all Angles

PPF and Giving an Impromptu Speech : To
TRIPLETS Inform/Persuade/Encourage
Speak Up! Individual Presentations

For P2 Student
Leaders




R T

 GONESHANG DRIMARY SCHOC
communicatio

whole School Approach to Effective

ective

unication
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WAL @ 45PS

/

White 1t Rpht!
'Ngnno . i ~ b : % j WX%I:PC};OSQG!;‘DDL CICSS: P3/4-
:/ Class : Oti«

KL Combunicsl =

2015

ective
Communication

whole School
Approach

Class: P1/2-

wWhole School
Approach

Class: P5/6-
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2&6,&1 Samples of Pupils’ Work

TF e .T_
(}",“\Oi L Tm rt i _ab Ui o
Continuoug Tence.,” ' )
o 7 \\
7
AV FRGEPIS TN S W
. /] Pl
o " T A o
\u el Nnave :j Sides and 3 covners .
PPN 1] = 9 T am am @& +r|ana\€
(1 { { -y o\ .WO:"e
: "“ /\/\

Al

A (ol

‘!:L have 4 C'd S and 4 corners

Bl have 2 length and 2

reod -

[T om a rec lm\a\b

= Feﬁomg\e
_h/ld q o)

Cn/c e

VA

%—‘ Sauare
o\ / ' ﬂﬂ o 4 e

BE S

L 5/10/2017 : © Gongshang Primary School 2017

73



A Gaudlls hos The fox

Jerpi e dade

and Terrble clow e o Nj\' —
o0 RO=Y,
v U, o S
N \“/ J -

WOrsenipg Weptiee,
ccrdrtions

1 ()| on Meotting! | Example; |
kv to stop at o "q\tﬂ we call |
/) house or ofher |pn Joames on
" 3 =3 pece fr o our ygn,; Lomel!
4 =3 chort time +o |3 wagsted 4o |
=33 cce Someorecr L'ljv —t R i o [ T?m fearlecs  Phi ) *b‘/ .
=2 o something e " Prom behmd and | you dant scarg | wer
17 1Gall out ‘Meaniaqg: Evample’ _reared. S alpasie
B\ = Yo =Y aloud| The rw;?a,j/ ] 7
A; [ =1 wndor called ol /
= the day’s
= =3 ay ,
T . heodlines Yo the ’

.:vg P“U-’:réy‘ Pt ; : " 1"‘;/{ o, A
== o zor\ess tThl went unal s [« ne
"iﬂ g =) i [Ty

|
L — ] 7
——

“/House T saw mpnyr ﬂ;qd)mes W;%if’hk,

| S L RN
7'{’Dp of Macina Bﬂrrqgg —Ib-‘-r¢7“£[e‘,ﬂ|gny

o i 2 B i
|solar fancl; ol s

.‘“Next we went 1o A qmpﬂs,‘éll,ﬂm 'Binm_.MMd:

‘.“'Qﬂcf the Flam trees The f(ad.f;:\a@h:;iz’iv

fgls s colled_bju Lurung and B boge

I} LaJu me layy l‘, (4 p'qyed some ?r:aidif/»a‘r«ail

Igames like Sepal Tokraw We also went




~ Samples of Pupils’ Work 2016/,

o . B Yo e 4o dbie | W .
K A
L ° 7 o e 3 E | falety  coecpitlor
‘ P g 8 D08 Who 5 tained o do medical work, ’ L)
urreptitious | ' oapbSially emergency first aid, but s nota fully M S“\NQ/
(S [\ oo, 2. add :

(pupdd

G N Ol il
S L T
| Precarous ong in a secretway e _ Meaning™o include MMM ofse.
‘ \ L ‘ TS hieg. A bottecfly has ol stage Ve cocle s
— ‘\ — 5E —\_
1 e T \ A
Parsmesics B e o | Exangle: Dot foraet 4o af{ the {low afier
- [ #0000 1o happen MMLQ#\ ar Eag
¥ S d. e . 7
T hence o P e - = AR Tadpo\e
P OVIde o give (@ service, help, etc ]\ - 2l q‘m to ey .
e —— i (i \ S TR o A Leon. as < 1fe aye e
— e B mening:fellowsiick Gimly o somedhins A froq Y05 2 hdge IReCl
unhappy, uneasy, or uncomfortable
- e ‘ . — .
— — S = —— = ‘mfle,jNL}ﬂvg o _albere do the rules of |
Fr— L — =
\ T —— } = Hhe game 4o *"‘ﬂl“—{ﬂ‘-‘—?\ﬂk_ o
A

L . N = ——— %l[‘,\ﬂ(\_\' ol
\| Yy hapoy o proud. jubltant, in high spirits |

-

& Bl o Wk %g —— ,7m4<1nin5‘_g E,J‘zj,o ,‘I‘itiqﬁ,kf
= e
=

45 q del.

L Byl Jits il songitir ey ares 3
A Hhowsand  dillace.

\0rey
e o JAOK \
.\‘\‘ SONOYR X\ A \1\\ \

| X e Tva %

Ave ) \ b}
[ bcx
| (Y
| - . £ROR, \x
‘ N i SOy 2O
e e \ - : ’
“ Perimeita }& ‘\\‘ o Ao OECTY {0 drusr Qloat gefsonay N/} NIy
| VX A A WNOE 0T o0 A vk vk Sher  oe okt 1O enou,

IR

.L At \ L¥aim o ¢ b ¥ s esk  Soend  QDOARY

| vk 10X

! L v \ \ \

| \

| A SSh\ ;

[ \\()\,\\( A '

f NS B ZATO\! )

| \14 N e ] 2y
1 ] € A Cr
| 1> = \ @ XVa\a L
[ Primacty b g

| = I \aat - T el (L S
' & e m QX !
i = 0 o

— \

L = bl Leaokn

f“ ' ) = 2Cxm
N Reecled . L B 2




Feedback & Suggestions

e Give teachers blank cards to fill up new

vocabulary words that can then be displayed on
the wall chart.

 Meanings can be written behind the cards so that
all pupils can turn over to check meanings.




Success Factors

* Passionate EC champions
* Whole School buy-in

* High SES (English-speaking homes)
* Align to MOE’s direction: 21CC
* Align to School’s Vision




Key Challenges

Challenges Solutions adopted

Teacher Buy-in | Do-We Do-You Do
See-Think-Wonder
Class size Peer/group assessment

e.g. FAST kits; Moo-0O

Time constraint (e.g. too few Integration across subject
periods for Science) (Teachers’ deployment: dual

specialisation)



What's Next?

Critical & Inventive Thinking
by Robert Diyanni

Critical & Creative Thinking Strategies for
Classroom Inquiry

by Susan Wilks



| Do. We Do. You Do. Kl

“I DO WE DO YOU DO” model is a simple and catchy way to convey the
essence of explicit instruction.

* | DO phase of a lesson involves telling students what

they need to know and showing them how to do the
things that they need to be able to do.

« WE DO is the second phase and it involves doing tasks
together.

.f' * YOU DO phase of a lesson involves students practising | |
. what they have learnt by themselves. |
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See-Think-Wonder

(Routine for Introducing and Exploring Ideas)

Thinking Routines are patterns of
behaviour that :

» are used repeatedly

» become ingrained in teachers and
students

> become flexible over time



Visible Thinking Routine

See-Think-Wonder

» Whatdoyou ?
» What do you ?

» What does it make you
?
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