Developing students’ thinking and literacy in
the English Language and Art classrooms

Mdm Nur Ain Bte Ahmad (HOD English)
Mrs Eileen Yap




O Overview of WSA-EC approach in PVPS

O Think and Talk in the English Language
classroom

O Artful Thinking in the Art classroom
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Overview of WSA-EC
journey in PVPS

S.C.A.L.E.



O Built awareness and buy-in to better foster a school
climate and culture that would conftribute towards
Implementing a relevant and sustainable whole-
school approach in effective communication



1. Formation of a committee to champion WSA-EC

2. Built-in bite-sized sharing during Contact Time for
teachers



Basic Interpersonal
Communication Skills
(BICS)

Used everyday lunguage to introduce a concept before
introducing more specialised terminology

Social Language Academic Language

Steam Mist

Slippery Little friction
Weight Mass

Chatting to pupils informally at the start of a lesson hefore moving
into the content




social Studies

LANGUAGE FORMS in Social Studies

O Past verb forms — to study cultural heritage & history

O Present verb forms — to describe general truths about a
place or phenomenon

O Comparative forms — to make comparison between
organisations/countries

O Connectors — to link ideas together



Ain, do you know the
meaning of “medium” in




Fabric
Yarn
Clay

Paper

Stone

Wood

Metal

*i” Small
Crayon

Paint
7
*i¥ Medium




Checking
students’
understanding
of content
vocabulary in a
PE lesson

Class, today we will be playing
a Striking and Fielding game.




What do you understand by....
1. Striker
2. Fielder

Use of everyday language before introducing
more accurate terms

- Batter/Hitter — Striker
« Catcher/Thrower - Fielder



1. Formation of a committee to champion WSA-EC

2. Built-in bite-sized sharing during Contact Time for
teachers

3. Audit of department curriculum & programmes
v Strengthen existing student programmes

v Professional development of teachers



O Focused on high-quality classroom talk and
Interaction

O Aligned key programmes targeting feachers &
stfudents to outcomes of WSA(EC)



1. Workshops by WSA-EC champions

= Focus on Content Vocabulary, Sentence Frames and
Thinking Skills in classroom tfeaching to generate quality
classroom interaction

2. Aligned depariment plans to WSA-EC outcomes

3. Training for teachers in the areas of:

= Public Speaking Training
= CoRT Thinking Skills
= Content knowledge



CULTURE OF
EFFECTIVE COMMUNICATION

4

4

Use languageto  peyelop thinking
communicate skills through

subject concepts high-quality
(subject literacy)  gydent talk and
interaction



we  Alignment to WSA-EC outcomes il

Teachers Teachers &
Students

e communicate concepts
and skills with clarity
and precision

recognise the role
of language in every
subject classroom;

[ facilitate student
interactions that
deepen thinking

engage in respectful
communication;

* /create opportunities for and

students to co-construct
and communicate
knowledge in
multimodal ways

co-construct
knowledge
collaboratively asa
result of discussion
and debate.

ELTS

Students

«communicate
effectively for
specific purposes
and contexts

\

in extended
communication

.

. /explain and justify\
ideas and opinions

/

Interact with peer
to develop
new knowledge

-

J
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o Further deepened our key understanding of Content
Vocabulary, Functional Language, Sentence Frames
and Thinking Skills in our own subject areas

O Work on teaching and learning packages that
support the content literacy strategies in the
classroom



1. Every department driving WSA-EC, led by
HOD/LH/ST

= Strengthen teaching resources by including the
thinking tools and sentence frames explicitly

= Deepen content knowledge of teachers and
sfudents

= Explicitly use appropriate strategies during
teaching



English Language - Think and Talk

Art - Artful Thinking Routines







O To deepen students’ quality of conversation and
develop multiple perspectives on issues through a
stfructured ‘me to society’ approach

O To expand and clarify students’ thinking through @
stfructured thinking framework



O Quality of conversation

O Depth (making inferences, drawing more details)
OBreadth (taking perspective beyond self)
ORelevance



O Critfical thinking is that mode of thinking - about any
subject, content, or problem - in which the thinker
Improves the quality of his or her thinking by skilfully
taking charge of the structures inherent in thinking
and imposing intellectual standards upon them.

~ Paul and Elder, 2008
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Paul and Elder's W

Critical Thinkers Routinely
Apply Intellectual Standards
To The Elements Of Reasoning In

g;‘;f““ Order To Develop Intellectual Traits

objective

Point of View
frame of reference,
perspective,

orientation THE STANDARDS

Clarity Precision

Accuracy Significance

Rele.vance (ompleteness Must be
Logicalness Fairness applied to

Implications and Question at issue

Consequences

problem, issue Breadth Depth

Elements
of
Thought

Assumptions Information

presupposition,
taking for granted

data, facts,
observations,

Purposes
Questions
As we learn Points of view

Inferences
Concepts
Implications

EXPErences to develop Information Assumptions

Concepts

theories, Interpretation
definitions, axioms, and Inference

laws, principles,  conclusions,
models solutions

INTELLECTUAL TRAITS

Intellectual Humility  Intellectual Perseverance
Intellectual Autonomy  Confidence in Reason
Intellectual Integrity Intellectual Empathy
Intellectual Courage Fairmindedness

~Paul and Elder (2006 Foundation for €ritical Thinking www.criticalthinking) ~


http://www.criticalthinking/

‘Me to Society’ Approach

Me -individual

People around
me

The bigger
society

What are the facts
or assumptions?

What are the cause Why are these

and effects of these consequences

factse important?

(consequences) How can | respond/
conclude?¢




Context

Purpose

Intended Audience :

Big Ideas / Concepts :

What So What Now What

What are the facts or What are the cause and Why are these consequences
assumptions? effects of these facts? important?

(consequences) How can | respond/conclude?

= Emotions = Emotions = Emotions
= Anecdotes = Anecdoftes = Anecdotes

Me (individual)

People around me

The bigger society

Adaptation from Paul & Elder (2006)







Context :Pé Orientation Programme

Purpose :To promote orientation activities

Intended Audience : Pé students

Big Ideas / Concepts : relationships, friendship, teamwork, routines

What
What are the facts or
assumptions?

Emotions
Anecdotes

So What

What are the cause and
effects of these facts?
(consequences)

Emotions
Anecdotes

Now What

Why are these consequences
important?

How can |
respond/conclude?

= Emotions
Anecdotes

Me (individual)

can enjoy the
activities

more positive attitude

will not feel lonely

People around me

excited

work together

get to know one
another

The bigger society

orientation in college
orientation in
university

appreciate one
another

cultural differences

~Thinking Routine~
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Teamwork :
* needs commitment from all
members
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amples of students’ work
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2017 SAI
2017 Prelim

More students did better in stimulus-based conversation in the 2017
Prelim Examinations than the 2017 SAL.

These students had gone through 8 SBC practices in Semester 1 (before
SA1l) and, on an average, another 8 SBC practices before the Prelim
Examination in Term 3.




O Scale down to suit the other primary levels,
focusing on different themes and skills

O Train all EL-medium teachers (EMS/SS) so that
they could apply the frame in their own subject
areqs
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ARTFUL THINKING ROUTINES |



OBJECTIVES OF THE PVPS ART PROGRAMME

Develop visual literacy
Appreciate the arts
Use of art vocabulary
Confident speaker

Enjoyment



FOCUS OF PVPS ART PROGRAMME

APPROACHES: EXPOSURE & APPRECIATION

» Incorporate Thinking Routines in the Art lesson packages

»Encourage students to articulate their thinking and share
ideas

- identify learning gaps

- prior knowledge

- lesson plan

- lesson pace

» Building 21" Century Competencies — Critical Thinking,
Communication & Collaboration



ARTFUL THINKING ROUTINES
(HARVARD PROIJECT ZERQO)

See — Think - Wonder
Routine

Ircie or viewpointrs OIOUTS, A
* Headlines * See, think, wonder

Finding Complexity .

* Parts Purposes
* Used to think...now | think...

* Connect Extend Challenge

Comparing and
Connecting

Complexities




Psu... | think Q \

—




SEE-THINK-WONDER ROUTINE

Routines For Introducing & Exploring ldeas

* Encourages students to make careful
observations and thoughtful
interpretations

» Helps stimulate curiosity and sets the
stage for inquiry

SEE,
THINK,
WONDER




TRANSCRIPT:

WHAT DO YOU THINK ABOUT THIS PICTURE?

S1: | think it is wonderful.

T: What makes you say that?

S1: Because it is colourful and bright.

T: Would anyone else like to add on to that?
S2: The parrots look realistic.

S3: | think the background is very detailed.

S4: | think the artist who designed the batik loves
nature.






_ “Batique” Art 2 - Batik and 1tS Influences

Name: ) u (24) Class:
1) Complete the sentences below .

" T wyed, o think.... :
bo\’*\]/( was. OnllA ’Qor Y‘f\a(au\ oup[z C?V)J i[ a‘go (493)\ +o ‘H\mlfi 'H\ﬂf}
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12 APR 2011

@Create your own batik motifs . Explain, for whom, you have designed for and why?

L T draw flons
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\ “Batique” Art 2 - Batik and ifs Influences

are; () Class:
1) Complete the sentences below . —27 /MCJW 17
T wyed To Think... | .
that €V€N e (ol wear any fype of bk
w/ A
Bub now-, T Think....

1) -
J 1° 1

that mh Sowp u w ke he King and qeen) an wear iadks Lke \

0| Tty [ Lark_ while ! commaners can/dY

2) Create your own batik motifs . Explain, for whom , you have designed for and why?

) 1 le iS w[or w/

QERY

" X Wi ()
be oo driavlec &
ae ke favouride

| ] A | /
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/. ) | »

O ., -3 APR 2017
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| USED TO THINK...BUT NOW I THINK. ..

Routines For Synthesizing & Organising ldeas

« Helps students to reflect on their thinking
about a topic or issue

« Explore how and why that thinking has
changed

« Useful in consolidating new learning as
students identify their new understandings,
opinions and beliefs

By examining and explaining how and why their
thinking have changed, students develope their
reasoning abilities and recognising cause and
effect relationships.

I USED TO THINK...
BUT NOW I THINK...

Is there something you used to

think about the artwork that has

changed now? What is it? What
made you change your mind?

A nted from




Oral presentation...




Group research and presentation on Indonesian batik motif...



“Batique” Art 3 - Inspirations e

Name: (24) Class:
v T
1) Write down the things you see in the box below.

| see things like...

}
= B ;PJ
_Turtle A A= =
/ T iV “" \ : \1 1 /\\\‘ .
7 . | El¥ 3 W ,/{ . )
Where do you think Sarkasi Said got his inspifation from? N
d — Nq. i e /v// {)

3) Complete the mindmap below.

12 APR 2017

Page 1
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4) Connect — Extend - Challenge

“Batique” Art 3 -

Inspirations

CONNECT
WE‘P COnn CCJ’S PP 0
to Flordand _,
. ’&\U}".U\. : :
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»

i

Aten of -";\Q
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ri-_J ,a NRIR] |t is a bit confusing to
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5) Batik painting or just motifs? What are the differences? How about similarities? W

bad ik l\mnf H(l

2 >
i DhE

}\D n differentiate a batik
if it’s batik motif or

batik painting.

‘)ngb' INEY Vé{ [ﬂ’

¢ Pam’rm Oﬂ Lz q M('i” thﬁf]f
>f” Nty patiens. -

(‘f'fourg

ﬂRe @\fec\ pﬁ\\fﬂm quq ot Hhe e

_9,)3 m):c
d)wlowg \.\Sta{ ) tpm

I

4)does not depict p;db\r@/

10 APR 2011
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CONNECT-EXTEND-CHALLENGE

Routines For Reflection and Metacognition

» Helps students make connections between
new ideas and prior knowledge

» Encourages students to make a personal
connection to an artwork or topic.

‘CONNECT,
EXTEND,

CHALLENGE

4

4

CONNECT, EXTEND,
- CHALLENGE

Think about what you see in the artwork.
How are the ideas and information in the
artwork connected to what you already knew?

What new ideas did you get that extended or
broadened your thinking about the artwork?

‘What challenges or ptizzles have come up in
your mind from what you saw in the artwork?

Adapted from:
Harvard Project Zero's Thinking Routines




“Batique” Art 4 - Planning

2) Put on your Green Hat. Design your Batiik in the space below. You may combine ideas gathered from lesson 1
to lesson 3. Here are some clue: indonesian Batik, Japanese Batik, Korean Batik, Batik Painting, Batik Motifs,
Repeated Patterns, Lines, Shapes, & Nature. No erasers and correction tapes are allowed.

Why do you think erasers and
correction tapes are not
allowed to be used? Clue:
Imagine that you are a real

O ot redo
‘Hme, a\r‘{'wOf‘/i \‘? W

ux het wax.
-

What can you do to correct any
mistakes in your designs if
erasers and correction tapes

can

zot be used?

\G‘ an CU”TWOP

ey

-

2 6 _APR 2017

} e wistale
made,

Page 2




“Batique” Art 5 - Colour, Symbeol, Image ((SD

Name: ( ;Lp Class:
1) Fillin the boxes below.

. |
e 0L [}«
\/el_[ow is the first colow F lwser’s with 4o ‘pﬂalg T we&l '{rwo ’Dh‘m}!i
hat comes in ty mind s the fird SC,)H"LGI that {owiecs 1o (el o ’
wlen T ik abod bndik s in oy vind wlen] Sedl/ park where 4]

r o

3 : o

becavse 1£ T ikl wl HaK et hatiks \Effﬂi\ﬁ_{/ the PQ%JS d keaues B ”'I}}

LO\H'K T thnk /\}%l sitbuop I thak cdbeuwd ewtrs 1 (luﬁf‘@ \

&d whein T Tl alaud padurt ‘ 24 APR 2011 .
Page 1
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) O | Loa aw le o0e 2. i 2 i i s 2

s .
__

Connecting learning in non-verbal ways...
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ART LEARNING BEYOND THE
CLASSROOMS ...




P2 Art-in-Transit

Learning Journey
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IMPACT ...




Aesthetics PLT 2017

“To what extent does collaboration

and communication in the arts help

Title : Art & Music Survey 2017
_ _ students become successful
Period : 22-May-2017 (Mon) to 02-Jun-2017 (Fri)
”
Level : Al learners?
Group : All
Status : 124 out of 149 completed surveys
Question : 1.1 Complete this section.
No. Question isagree [3] | Strongly Disagree [4] | % Strongly Agree | % Agree|% Disagree| % Strongly Disagree | Mean Value
1) | have learnt how to use thinking routines |
art. (I see/ think/ wonder, | used to think.. but
1 now | think etc._.. ) 3 3 68.55%| 26.61% 2.42% 1.42% 139
2) I have learnt how to use thinking routines i
music. (I see/ think/ wonder, | used to think..
2 but now | think etc... ) 2 3 69.35%| 26.61% 1.61% 2.42% 137
3) 1 am able to discuss about my art with my
3 teacher and classmates. 8 5 54.84%| 34.68% 6.45% 4.03% 1.6|
4) 1 am able to discuss about my music with
4 my teacher and classmates. 10 2 62.10%| 27.42% 8.06% 1.61% 1.49|
5) 1am able to ask questions about my
5 artworks. 6 8 60.48%| 27.42% 4.84% 6.45% 157
6| 6)1am able to ask questions about music. 8 3 60.48%| 29.03% 6.45% 2.42% 1.5
7)1 am able to use “Thinking Routines” to
7 guide me in my th'nking. 14 7 50.81%| 31.45% 11.29% 5.65% 172
8) | am able to work with my classmates. Eg.
Discussing the mindmaps, creating power
g8 point slides together etc.. 7 4] 66.94%| 23.39% 5.65% 3.23% 145
MEAN: 151




Question Stem:

Strongly Agree/ Agree

| have learnt how to use thinking routines in music.

118
(96%)

| have learnt how to use thinking routines in art.

118
(96%)

| am able to discuss about my art with my teacher and
classmates.

111
(90%)

| am able to discuss about my music with my teacher
and classmates.

111
(90%)

| am able to ask questions about my artwork.

109
(87%)

| am able to ask questions about music.

111
(90%)

| can use “thinking routines” to guide me in my thinking.

102
(82%)

| am able to work with my classmates. Eg. Discussing the

mindmaps, creating power point slides together efc...

112
(91%)




Students’ Feedback from the online survey ...

Gamelan music has to be played as a group but can't be played solo

Batik can be used for many purposes.

In batik there is motifs and batik painting and there is also different types
some are only for the royal family

Gamelan is an Indonesian type of music that is made out of Gamelan or
Indonesian instruments like Kenong, kempul, etc.

Teamwork, joining our ideas all in one

My classmate always help me if | got stuck at any question

| have learnt showing teamwork, listening to each other's ideas and sharing
ideas.

To be cooperative and plan efficiently and listen
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OPPORTUNITIES ...




P4 Ceramic

Programme
Sponsored by NGS




Hands-on sessions — Creating

ceramic tiles for installation...




The Role of Talk for Learning

“If we improve the quality of classroom
talk, we improve the quality of learning.”

Professor Neil Mercer
University of Cambridge

RELC International Seminar
Singapore, April 2014




Our contact:

nur_ain_ahmad@moe.edu.sg (HOD English)

soh_chin_ping_eilleen@moe.edu.sg






